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A GERMAN CHRISTMAS EVE. 


Hirten Schaar,” and hugging his Santa Klaus carefully, 
wandered away down the now brilliant streets : he did not 
know he was hungry any more ; the angel had come with 
good tidings. 

As I passed along the streets I could see through the 
uncurtained windows that in some houses Christmas had 
begun already for the little ones. Then the bells rang out, 
deep-mouthed, carrying the call of the eager Church to her 
children, far up the valley and across the frozen river. 
And they answered ; the great church was packed from end 
to end, and from my place by the door I saw that two tiny 
Christmas trees bright with coloured candles burnt either 
side of the Holy Child. 

A blue-black sky ablaze with stars for His glory, a fresh 
white robe for stained and tired earth; so we went to 
Bethlehem in the rare stillness of the early morning. The 
Church, having no stars, had lighted candles ; and we poor 
sinful men having no white robes of our own had craved 
them of the Great King at her hands. 

And so in the stillness, with tapers within and stars 
alight wnhout, with a white-clad earth, and souls forgiven, 
the Christ Child came to those who looked for His appearing 


treat. The answer was _<- Tkl send v ^ ^ a Chtistmas 

Christmas.” The promise was n #• somet ^ ln ^ else f° r the children at 
writer would be with us when Chri t ’ beCaUSC there was little hope that the 
.»■ »° bm J believe L ^ “ •»“»< 

into touch with so delicate and searching a soir/ sn “ be ' ng agam br0Ught 
custom) to reprint, by permission “A Per ? o WC VentUre ( contrar y to our 
of December, 1900 -Ed ] an Chrlstmas Eve,” from The Pilot 


THE TEACHING OF HISTORY, 

By D. M. H. Nesbitt. 

It may be assumed that most people agree in the advisability 
oi admitting history to a place in the school curriculum, 
but perhaps some of us could only express rather vaguely 
our justification of this opinion. History was indeed ex- 
cluded from the curriculum of many of the mediaeval schools, 
as for instance the earlier schools of the Jesuits. In fact, 
it was a saying, “ History is the destruction of him who 
studies it.” It was felt to be dangerous knowledge, for in 
all times and countries the light of history is dreaded by 
those who wish to confine human thought or to train people 
in obedience to some merely personal authority instead 
of to a principle of right. Its study is condemned by 
some modern writers, not as pernicious, but as useless. 
Herbert Spencer is among those who would have it omitted 
for the reason that the facts in school histories are “ un- 
organisable.” Many educationalists, however, acknowledge 
its value and its study is encouraged by most of those 
who, like Locke and Montaigne, have given new ideas to 
educators. Rousseau is one of the exceptions, but he was 
at enmity with all that existed in his own day, and his 
tacit motto seems to have been, “ Whatever is, is wrong. 

In view of these conflicting opinions, it may be worth 
while to consider some of the answers that are commonly 
given when we are asked by our own pupils or any one 
else, “Why do we learn history at all?” If we are too 
utilitarian in our ideas, perhaps some of our reasons may 
sound a little shallow or superficial as we utter them. 
“It would not do to be thought ignorant.” “You ought 
to be able to converse upon topics familiar to everyone 
else.” “ People might think you had not been educate 
as a gentleman (or as a lady, as the case may ® ■ 
answers are redolent of last century finishing schools and 
would seem to relegate history to a p ace a 

of “ accomplishments,” with which was once the aim of 

everybody to be well veneered, however thin the g 

might be. 
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Perhaps we settle the question off-hand in a more 
practical way. “ Of course we must learn history in order 
to be able to understand politics and to utilize our votes 
properly, or to be enabled to advise others how to vote.” 
Perhaps our querists wonder precisely how their having 
read the story of King Alfred and the cakes in a little text- 
book should influence their opinions about such a modern 
question as Local Option, or whether their having drawn 
a plan on the blackboard of the disposition of the troops 
who took part in the Battle of Crecy should enable them to 
give our generals hints about the conduct of the Boer War. 

Another view is that the sole object of teaching history 
is to afford training in the powers of judgment, while others 
again quote to us familiar lines about the influence of the 
“•lives of great men.” 

There is some reason in all these answers, although none 
of them are nearly adequate. History cannot perfectly in- 
struct us in the duties of citizenship, for these change and 
develop with the growth of ages ; — but history can and 
should help us to become dutiful citizens. Let the right 
spirit come first to the child, and then the youth trained to 
loyalty and patriotism will find out for himself, whether 
with or without the help of the study of the laws of Political 
Economy, how to carry his principles into such loyal and 
patriotic actions as are needed in his own times and under 
modern conditions. 

Political economy without history would be like precept 
wtthout example. Ignorant people who do not know of the 

rnTnlZh e e w rimentS reC ° rded in hist ° r y- fal > ^ with 
geLd to the but T un P ractlcabIe scheme that may be sug- 
gested to them, lo be a good citizen implies more th in 

merely knowing how the vote should be given True 
L„ ty S rU S v S nr Wn r in ' Preferring the g0 ° d of the com- 

-ghfis^brstS 0 ^" is *? , te 

Battle of Asincoun ;« „ t , lhe stor y of the 

modern warfare follow the TacticsTf HenryV "LT' 
we mav catch thp cnie;t neniy V., but because 

Englishmen cling to a ° f 

actuality, the spirit which we do t,] llt became a g lo nous 

which is no mere sentiment but a ^ t0day> and 

ent, but an essentially practical 
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feeling to which definite and tangible results bear witness. 
The educational value of history lies in the fact that it 
gives a knowledge of the world in its human relations. It 
does for human nature what physical science does for 
inanimate nature. 

Education is indeed defined by the P.N.E.U. as the 
establishment of relationships. 


Any history book or any method of teaching which does 
not establish the child’s human relations by bringing him 
into touch with other peoples and other times, fails propor- 
tionately in its educational object. Let the children realize 
their glorious heritage, that of the accumulated labour and 
knowledge and experience of all the ages. In a sense, 
indeed, the humblest of us is “ making history.” The same 
ethical principles which govern masses govern individuals, 
and a sense of the solidarity of the race, and of the re- 
sponsibility of each unit in the social organism towards 
every other unit, should be most stimulating to any of us. 
We must try to induce in our pupils this feeling of oneness 
with all ages, by presenting the characters of history to 
them as living people. We should not deal in generalities 
but picture the lives of individuals. Let the child know 
intimately as many great and fine historical characters as 
possible, and if possible fire him with the true heroic im- 
pulse. “ We needs must love the highest when we see it.” 
Let us give the children opportunities of seeing by opening 
to them new vistas, the long vistas of the past, illuminated 
by so many glorious deeds and heroic lives. Ihis is not to 
be accomplished by adopting an over-didactic or moralizing 
tone or by the continual reiteration of an already obvious 
moral. Some history books, especially those written for 
children, err in this way. All kings are labelled as good 
or ‘ bad " and no opportunity is left open for the children 
’ . _ nr „i Sense or their powers of discrimination. 

to use their own moral sense or i F ,, : n so 

Shakespeare does not deem it necessary Henry VIII 
a tiinf Hpnrv V was brave, or that Henry vin. 
many words that Henry v Richard n. was pitiably 

was an unchivalrous bully, contact wit h each of them, 

weak, but he brings us in os ^ perce ive and know 

that our imaginations aie ’ be ^ n pres ented to us 

them for ourselves, because > than if we had 

living and pulsating with lde, ta 
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waded through pages of descriptive characterisation. We 
glow with patriotic pride when Henry of Agincourt rebukes 
hi s cousin Westmoreland for wishing for more men from 
England. We burn with indignation when Henry VIII. 
answers with selfish cant the dignified and pathetic appeal of 
that “ most poor woman,” Catherine of Aragon, and we are 
irritated by a very real sense of exasperation when the weak 
Richard, giving way utterly at the critical moment of peril, 
and refusing all hopeful suggestions, can only set his 
subjects an example of despairing impotency, and talk “ of 
worms, of graves, and epitaphs.” 

Let us then be graphic with our pupils. Let them know 
and feel that these men of olden times were like ourselves. 
Let us omit no detail that can give colour to the picture of 
their lives, and let us have all our facts threaded together on 
a living idea. 

The former sequence of teaching in many subjects has been 
entirely reversed. Time was when text-books on botany 
began by explaining the structure of a fibro-vascular bundle, 
and ended by enumerating the various typical shapes of 
leaves. 

Now we put morphology before histiology ; we work from 
the known to the unknown, from the obvious to the involved. 

Let us follow this principle in history lessons. Lists of 
names and dates to be learned by heart may have their place, 
but they are the dry bones of history, a firm and necessary 

skeleton, but to be studied after and not before the human 
form. 

But how often are children made to learn lists of the dates 
of kings whose very names are unfamiliar, and of whose 
reigns they know little or nothing ! How often are they set 
to learn outlines and to read “ condensed ” and abbreviated 

histones before they have been awakened to a real interest in 
any one person or incident ! 

as 0 S ceediw raOS J t temP ! ed *° ‘ hi " k that the ob i ect is to stifle 
. p , , y a " d sure, y as possible the natural desire for 
knowledge which is so stmnrr ^ n , 
chilHrpn Tv> so strong in us all, but especially in 

the outlines of ajl °" ^ k "° W 

sunnos ed _ • , g hlstor y- Any matter which is 

supposed to be irrelevant to the nartiniHr n u 

examination required is most II- syllabus or 

4 is most searchingly weeded out, and 
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the subject ts made to appear to the child as finite as possible 
-all capable of betng tabulated, written on so many pats 

learned in a hurry-nothing beyond ; no regions remaintag 
unexplored, no ground uncovered remaining 

We forget that the child’s mind is unable to fill in the 
de ails of the bare epigrammatic statements, and that meagre 
outlines connote far less to his mind than they do to ours 
Children need full and vivid descriptions. Their powers of 
imagination need direction. To a grown and educated person 
the bare statement that such and such a battle was fought 
or that such and such a town withstood a siege, may be 
interesting, for a grown and educated person has probably 
read or heard enough of battles and sieges to know something 
of their permanent conditions, and to be able to call up some 
mental picture, whether or not absolutely correct, in the 
particular instance ; but to a child’s mind such bare state- 
ments are worth nothing. He does not know what a battle 
really is, or what a siege is, and he is not much nearer 
knowing even after a concise definition of the words that 
would grace the pages of a standard dictionary. 

How then are we to give the children this real and living 
idea of the scenes and actions of history ? 

Let us first consider the beginners, little children who have 
learned nothing as yet even of the history of their own 
country. They will be eager to know, as are all children 
who have not been given a distaste for knowledge by mis- 
taken methods of teaching. Do not begin by frightening 
them with a list of the dates of all the kings of England, 
while their names are still unfamiliar. There are many 


bright, chatty history books written expressly for children, 
but these have commonly the fault of “ talking down ” to 
them too much, and they are not infrequently written in very 
poor English. Do not begin with an outline of the whole of 
English History. It were better to first acquaint the children 
intimately with one period, and that a short one. Let them 
live for a short time under the influence as it were of some 
hero of olden time. It is well for a young child to begin with 
an early period, such as the Saxon period, because early 
history is simpler and more natural to study, rhe story o 
Alfred is a most suitable one for children, and may we e 
chosen as the subject for the first term s woik in history w 

N 3 
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children of from six to nine years of age Ihe little history 
book for children will give perhaps a chapter on Alfred, in 
which we shall be told how he let the cakes burn, and how he 
wandered into the Danish camp disguised as a minstrel. The 
scantiness of matter will be compensated for by five or six 
paragraphs of chatty writing with a good sprinkling of 
moralising. We cannot get a term’s work out of this. But 
why confine ourselves to the little text-book r It is better to 
learn history from books of real literary value, and when 
possible from chronicles written by contemporary historians. 
The teacher should be capable of selecting passages, rejecting 
unsuitable matter, and explaining difficult words or involved 
expressions. For Alfred’s life we might use a book written 
by one who really knew and loved the hero king ; The Life 
of Alfred , , by Asser of Saint David’s. The narrative is 
exceedingly simple, and many passages can be read to the 
children as they stand in the translation. Some of the word- 
ing will of course require explanation, but it is always easier 
to explain a strange word to a child than to illustrate an 
involved idea. 

The programme of work for the term as set by the Parents' 
Review School is worth consideration in connection with this 
subject, as it shows the working out of P.N.E.U. principles 
in this direction. The Herbartian principle of concentration 
of studies may have been sometimes carried to excess in 
practice, but it is based upon a very real psychological law, 
that of the association of ideas. For a definite time all 
studies are made to centre round some particular idea. By 
presenting facts and ideas in a connected manner and con- 
secutively, permanent interest is induced and logical memory 
strengthened. History is usually the subject chosen as the 
core or centre of instruction, being a humanistic study and 
one wit ethical power. Formal studies, such as reading and 
writing, are made to fit into the others and to intensify 
th t, eS f m 1 ^ us re ading exercises may be taken from 

disrorf a if studied instead of something totally 

? e Child ' S previous ‘rain of thought. The 

feature f Ssons ^ le term would include the physical 

, wuh » hich Aifre “ 

children mi ’ ^ ast Anglia and Mercia. Ihe 

might make a model in clay or putty of the south 
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and south-eastern coast lines of England, and mark the 
various places where the Danes effected a landing The 
difference between the physical features of the country in 
Alfred s time and to-day must be pointed out. The children 
can mark the sites of the great forests which have been so 
much cut down, and the great swamps which have been 
reclaimed, since the days when the Saxons were hunted and 
driven from their own homes to take refuge in these friendly 
wildernesses, before at last they turned to bay and in a 
desperate rally freed themselves from the fierce tyranny of 
the invader. 

A book which might be utilized for the children’s own 


reading is the Life of Alfred, written by Thomas Hughes, the 
author of Tom Brown’s Schooldays , which is very well 
arranged and clearly expressed. 

Ihe method of teaching for these little children is by 
reading and narration. Maps and pictures should be used as 
much as possible. We will imagine that the lesson is to be 
on Alfred, and that the children have already followed his 
story up to 878, the darkest and most disheartening time for 
the king. The objects of any lesson or series of lessons, 
stated broadly, are first to give ideas, and secondly to cultivate 
certain desirable habits, as attention, promptness, discern- 
ment, etc. A lecture aims only at giving ideas, and therefore 
is not so suitable for children who need mental discipline as 
well. A lesson cannot have a disciplinary value unless the 
children work as well as the teacher. Such a history lesson 
as this on Alfred has then a two-fold object : — 

(1.) To give the children certain ideas about Alfred and 
his times, e.g., his courage and hopefulness and the faith of 
the Christian Saxons as contrasted with the foolish super- 
stition of the Danes. 

(2.) To strengthen the power of accuracy and clearness in 
narration. 

The advantages of cultivating the power of narrating 
clearly, accurately and in detail a passage that has been rea 
aloud are obvious, and the test of whether the lesson has 
been well taken will be the manner in which the children 


narrate. 

The lesson may open 
interest and to connect 


by a few questions intended to arouse 
the new matter with the subject of the 
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previous lesson. The scene in which the events to be taken 
in the lesson take place is then described as graphically as 
possible, with the aid of such maps and pictures as may be 
procured. As it would not be advisable to interrupt the 
reading too often in order to explain hard words, such should 
be introduced beforehand. The children are told they are 
going to hear about how the Danes attacked a castle believed 
to be impregnable (that is impossible to enter from outside), 
and surrounded by what Asser calls “ walls in our own 
fashion,” that is great banks of earth thrown up which were 
the only kind of walls that the poor Saxons had time to build 
then. Arouse the curiosity of the children and make them 
think and ask questions for themselves, e.g. y Had the Saxons 
got anything to eat inside the castle ? How could they fight 
the Danes from behind the earth walls, etc. ? When the 
children are quite interested and have been told enough about 
the scene to have a clear mental image of it all, having been 
helped by graphic word painting, the following passage may 
be read clearly and with expression : — 

“In the same year (978) the brother of Hingwar and 
Halfdene, with twenty-three ships, after much slaughter of 
the Chnstians, came from the country of Demetia (or South 
Wales), where he had wintered and sailed to Devon, where 
with twelve hundred others, he met with a miserable death! 
eing slam While committing his misdeeds by the king's 

thTSs s'e '"I' 16 ° f Kynwith ’ into which ma ">' of 

The ’ r‘ h their followers ' had "od for safety, 

and unfortified exMpf that WaS alto gether unprepared 

determined not' to asfau u h ° Ur ° Wn fashion > 

secure on all sides excent o ’ ,f CaUse “ was '"'pregnable and 
seen, but they be^an ^ , n , le eastern > a s we ourselves have 

wereinJe woulfsoons^ ' T * thi " ki "S that *»»*> "ho 

of water, for the castle b er e ^ er from famine or want 

did not fall out as he ”° SpHng near the result 

they began to suffer from f ° r the Christian fo before 

it much better to g- a in vfot - ’ lnspired by Heaven, judging 
suddenly in the morning ° r death ’ attack ed the pagans 
great numbers, slaying aUntv, r0ai . tlle ^ rst cu t them down in 
their ships; and there ki " g ’ 80 that few escaped to 

among other things the and 
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that the three sisters of Hingwar and Hubba, daughters of 
Lodsbroch, wove that flag and got it ready in one day. They 
say, moreover, that in every battle, wherever that flag went 
before them, if they were to gain the victory alive crow would 
appear flying in the middle of the flag, but if they were 
doomed to be defeated it would hang down motionless, and 
this was often proved to be so.” 

This is of course one example among many of a passage 
which may be treated in this way. Such phrases as, “we 
ourselves have seen,” give a reality to the incidents related. 
The children should now be called upon to narrate the 
incident fully and clearly. Careful enunciation and well 
expressed sentences should be insisted upon, and I have 
known quite little children very soon acquire the power of 
narrating a similar passage with perfect accuracy and fluency. 
For older children and in higher classes, besides a special 
period to be studied during the term, some general history 
up to the end of the Tudor period may be read. The third 
class programme of the Parents' Review Schol recommends 
A History of England , by Arnold Foster, a book which, 
though written for children, addresses them as intelligent 
human beings. 

Let us suppose the period for the term to be 1587-1603, 
the latter part of the reign of Elizabeth. The whole reign, 
being such a full and important one, would be too much 
for one term, and as the division of history into reigns 
is purely arbitrary, we need not keep to it when there is 
an y good reason for departing therefrom. The term’s work 
will include contemporary history, especially the study of 
those events which have a direct connection with the history 
of our own country. It is easy to see how an account of 
the progress of the Inquisition in Spain and the fighting 
in the Netherlands, and also the history of the bitter religious 

- . . ... 1 1 ll _ f A 
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struggle in France, at this time will help the children to 
understand the force and terror of the fanaticism of the 
age to the yoke of which England so resolutely refused 

to bow her neck. 

It is also obvious that it would be well to know some- 

thi „g of the geography of Spain and .ha Wee. Ind.es and 


geograpny or opain, . 

of Peru and Mexico, the lands whose violated gold ruined 
Spain, and, as is Ihe way of great wealth won without 
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corresponding labour and effort, led to the pauperisation 
and degradation of those whom it at first enriched. 

For recitation the children may learn the whole or part 
of Macaulay’s Armada. I know a little girl who, when saying 
this by heart, can never pass the lines 

“ The sentinel on Whitehall Gate looked out into the night, 

And saw o’erhanging Richmond Hill that streak of bloodred light”— 


kll KSJ 7 - 

« The sentinel on Whitehall Gate looked out into the night, 

And saw o’erhanging Richmond Hill that streak of bloodred li* 

without pausing to say with shining eyes and breathless 
voice, “ Mustn’t it have been exciting r ” 

She knows Richmond Hill and she has often passed the 
sentinels at Whitehall. Those lines bring home the fact 
of the Armada to her as nothing else could do. 

A graphic account of the coming of the Armada, from the 
Spanish point of view, is given in The Spa?iish Story of the 
Armada , by Froude. There are translations of some of the 

letters which passed between Philip and the Duke of Medina 
Sidonia. One of these I cannot refrain from quoting, 
showing as it does the positively ludicrous unfitness of the 
leader of the expedition for his task. Medina Sidonia writes 
to Philip’s secretary— “ My health is bad, and from my 
small experience of the water I know I am always sea-sick. 

1 have no money which I can spare, I owe a million ducats, 
and I have not a real to spend on my outfit. The ex- 
pedition is on such a scale and the object is of such high 
importance that the person at the head of it ought to 
un erstand navigation and sea-fighting, and I know nothing 
o eit er. have not one of these essential qualifications. 
p Ve n .° act l ua ’ nt ances among the officers who are to 

it I shall 6 !, me ^ y° U sen( l me, depend upon 

For vile T a , bad account t0 render of my trust." 
hours the rf ptrltaps in the afternoon or evening 

ll„ 'm uc i. ro £ ra mme suggests Kenilworth and Westward 

novel The E? in faVour » f a historical 

truthfulness Z^TglZeTb T'* ^ *“ WUh 
chronicle treats of farts f , by hlstor y* The authentic 

and treats of the spirit the n ° Vel is sub J ective 

Literature is intima^i tbe a 2 e > * ts ideals and ideas, 
ature of the period h^ connected wi th history. The liter- 
ature atouU he "enes" H ^ and als ° 

It is not ail in n u nd events of the Period. 

perable objection to Kenilworth that Scott 
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has rearranged chronology to suit his story, that for instance 
he introduces Shakespeare as a well-known player and 
dramatist at a date when he was in reality an infant, or that 
he makes the death of Amy Robsart occur fifteen years too 
late. We would not use Kenilworth as a reference book for 
dates, but we find in it a valuable portrait of Elizabeth and 
her times, which may in some respects supplement the 
historical accounts, just as a painted portrait often supplies 
the deficiencies in life and expression of the more strictly 
accurate photograph. 

Children in Class III. should be capable of writing in 
simple narrative form as well as narrating by word of mouth 
what they have studied. 

For the teaching of chronology we use charts. The object 
is to visualise the dates so that the children may remember 
through their sense of sight. A number of squares are ruled 
off, each representing a year, and in these are made drawings 
symbolical of the event of which we wish to be reminded. 
Thus accessions may be denoted by a crown ; the birth of a 
great man by a rising star, or a battle by a sword. 

In this way the child gets a mental picture of events in their 


proper sequence. 

In higher classes the methods are similar, but books ot a 
more discursive type may be used, and the pupils should have 
practice in writing essays as well as narratives. T e our 
class programme recommends Green's Shorter History of 
the English People, and for foreign history, Lord s Modern 


^programme taken a, random gives as the period I for the 

term Ihe* Restoration (, 660-1685). The —re jfcr 

inciudes Bun y an'S D ^ T: r Progress^ o/ 

Agonistes , 1 ep> s > y entries into a .. Commonplace 

Rook” of those passages whose literary force or beauty have 
Book, of those passag ^ ^ readiog , hey may 

particularly appealed ■ 8 R ^ very important 

r the p C upi.s shotthd have opportunities of reading good 


literature. . y.i A V vith these older pupils, 

Constitutional history is a ... 0 f political economy 
and the leading problems and principles 01 p 

may be discussed with them. 
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By comparing the history of various nations during the 
same period the pupils will be able to discern what was 
the leading spirit of each age, the Zeitgeist whose force i s 
felt by all peoples. They will be interested in seeing how the 
great ideas which are given to the world as it is ready to 
receive them are modified according to national or individual 
characteristics. Thus in the Middle Ages, “ the age of 
chivalry,” we see in the Crusades the result possibly 
of general enthusiasm for service , the striving after the 
championship of a cause as an ideal, and in its perversion 
the desire for glory dominating all other aims, and the love 
of martial renown leading to the sacrifice of all the arts of 
peace. 

Perhaps we may find evidences that in later times, when 
the spirit of discovery is in the air, the desire to do is to 
some extent subservient to the general desire for knowledge 
The discovery of America, the revival of learning, the 
invention of printing, all help to broaden the minds of men 
to lift them out of their narrow grooves, to widen their path 
of vision till they are eager to see more of other lands, and to 
hear more of other times than their own. But invention and 

!Xxurrand and dlSC ° Very lead to Creased comfort in life, 
the Sitv ofT T t ‘° n a ?. ainSt ,hi5 ' *° the “"viction of 

simnli • v ‘scipline, to Puritan strictness and Quaker 

r&‘es T" “ Sti " lalar tim « ‘ho Weal of strictness 
thought and' h ,mperce P tibl y into that of freedom of 

by ef^rZoZ::: z°< irr ss and chan * es - broken 

ventional writing's hv v,- u u by passionate and uncoil- 
ed ^whTSS^^i^ p r nt age is ushered in > 

say ; or are we perhaps lear • ^ perhaps Posterity alone can 
age the truth of the unity ^ rGallSe more full y in this 

man ? And is it this srV •«. raCe ’ and brotherhood of 
education, and the ackn *i ^ ^ e ^P s us towards universal 

*0 all classes, a„dLt;: r trlT nt ° f rightS a " d 

leads to communism reboll ’ ^completeness or partiality 
to anarchism, for an aw ri^ aga * ns * J ust authority, and even 
qualities.” age llke » Person has •< the faults of its 

W emus t t r y e ?r g Tve g ad1rec r ti PUP ' 1S t0 . think (or themselves 

any Wa y Arcing our opinions ^pon them th ° UghtS without in 
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, ^ J , LUC worKS ot the men who have thought 

honestly and deeply on either side of a question. Let them 

write and speak of great men in a tolerant and diffident spirit 

from 7ho en r OP,ni ° nS ° r teaching are widely different 
from those of our own day. Essay writing is good as 

mducmg thought, provided that no subject be set until 

sufficient material in connection therewith has been stored 

in the mind for the pupil to write about. As an instance of 

a subject that might be set for a historical essay, we have 

“ Compare and contrast the character of Milton with that of 

Pascal.” We would show how each was led by the spirit 

of the age to similar thoughts, though through widely differing 

channels. Both despised the luxury and sinful effeminacy 

that they saw around them. Pascal with his hair shirt and 

Milton with his ascetic puritanism seem instances of the 


meeting of two extremes. 

The subject might be pursued indefinitely. Indeed we 
want our pupils to feel that the subject of history is 
infinite. If we can succeed in teaching them the power 
of sympathetically entering into the minds of others, of 
comprehending the train of thought by which people, in 
utterly different times and circumstances, may have arrived 
logically at conclusions which appear to us at the first glance 
narrow, absurd, or even ludicrous, then we shall have made 
of their history lessons instruments of their education ; their 
sympathy with, tolerance for and love of their fellow-creatures 
will be increased, and they will be broader in mind, less 
ready to be carried away by extreme notions and more able 
to see that “ there is a great deal to be said on both sides 
of any question. 


